






































 

 
INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF ARDGOWAN SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2024 
 
 
The Auditor-General is the auditor of Ardgowan School (the School). The Auditor-General has appointed me, Heidi 
Rautjoki, using the staff and resources of Deloitte Limited, to carry out the audit of the financial statements of the 
School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 3 to 17, that comprise the statement of financial 
position as at 31 December 2024, the statement of comprehensive revenue and expense, statement of changes in 
net assets/equity and statement of cash flows for the year ended on that date, and the notes to the financial 
statements that include accounting policies and other explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2024 and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public Sector – Public 
Benefit Entity Standards, Reduced Disclosure Regime. 
 

Our audit was completed on 8 May 2025. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the New 
Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further described 
in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and that 
comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 
statements that are free from material misstatement, whether due to fraud or error.  
 



 

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the School’s 
ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, matters related to 
going concern and using the going concern basis of accounting, unless there is an intention to close or merge the 
School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in accordance 
with the Auditor-General’s Auditing Standards will always detect a material misstatement when it exists. 
Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error. 
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether due to fraud 
or error, design and perform audit procedures responsive to those risks, and obtain audit evidence that is 
sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by the Board and, 
based on the audit evidence obtained, whether a material uncertainty exists related to events or conditions 
that may cast significant doubt on the School’s ability to continue as a going concern. If we conclude that a 
material uncertainty exists, we are required to draw attention in our auditor’s report to the related 
disclosures in the financial statements or, if such disclosures are inadequate, to modify our opinion. Our 
conclusions are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 
 
 



 

• We assess the risk of material misstatement arising from the school payroll system, which may still contain 
errors. As a result, we carried out procedures to minimise the risk of material errors arising from the 
system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and 
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the information included on 
the pages accompanying the financial statements but does not include the financial statements, and our auditor’s 
report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. In doing 
so, we consider whether the other information is materially inconsistent with the financial statements or our 
knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact. We 
have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence Standards) (New 
Zealand) (PES 1) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with, or interests in, the School. 
 
 
 
Heidi Rautjoki 
for Deloitte Limited  
On behalf of the Auditor-General 
Dunedin, New Zealand 
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Analysis reporting 

Statement of Variance Reporting- Maths  

School Name:  Ardgowan School School Number:  3704 

 

Strategic Aim: 

 

 

Our Tikanga/practice is innovative, engaging, up to date and grounded in our values. 

Target:  

 

 

For our target students to make sufficient (2 sublevels) or accelerated (3 sublevels) progress over the year in maths. 

Baseline Data:  

 

 

 

The end of year data in 2023 showed that we had 71% of our children working at or above their expected level in Maths.  In our senior student cohort there are a few 
children that have found maths difficult as can be seen in their results over a period of time. Our target students are therefore in more of the senior school, our older 
two classes. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the 
variance  
Why did it happen? 

Evaluation  
Where to next? 

-Discussions with teachers and 
management around which 
students will be our target 
students for the year. We 
looked at the long-term tracking 
of the students to see which 
students were of concern over 
the 3 years the tracking has 
been happening. We also took 
into consideration the learning 
needs of the students and if 
they are on our SENCO 
register.  
-We have chosen 9 students to 
be our target students for this 
target, this is made up of 3 girls 
and 6 boys.  
-The Home and School have 
kindly agreed to funding the 
Maths Buddy Programme once 
again for 2024. This will be 
used to engage our target 
students.  
-We continue to protect our 
core morning learning time from 
any outside disruptions. Trips, 
coaching sessions, visitors etc 
have been put off or scheduled 
in the afternoons or during 
lunchtimes to ensure routines 
are protected.  
-Promotion of maths in a 
positive light was a focus in the 
senior rooms. We had a group 
of students involved in a maths 
tutor group with a teachers form 
a local high school. This was 

 
-4 of the 8 target students achieved 2 
or more sublevels progress over the 
year so reached the goal.  
 
-5 of the students have moved from 
not reaching their expected level at 
this time last year to now being at 
their expected level. This has had a 
pleasing impact on our overall 
‘helicopter’ data for the school. 
 

 

-Continuing to protect our 
core learning areas from 
disruption is still a focus for 
us. Ensuring we have the 1 
hour a day of maths is 
important for consistency 
within our programmes.  

- 

 

 
-Incorporate the new curriculum into planning 
and our overall maths teaching, ensuring the 
science of learning and other elements are 
included in planning. This could require a 
change to planning formats. 
 
-Get to know the content and expectations of 
the new curriculum. There is a lot in it, and it has 
been reported that the expectations are more 
advanced than the previous one. 
  
-Incorporation of PRIME Maths into the school 
programme. Of the resources that the MOE 
have offered schools we have chosen to 
implement PRIME throughout the school.   
  
-With the new curriculum coming in we will be 
looking at our long-term plan and updating this 
to fit with the new curriculum and also align with 
the scope and sequence of PRIME.  
 
-As part of professional learning in 2025 there 
will be a focus on the maths area. This is to 
ensure the new curriculum is incorporated 
effectively and the new resources are used the 
best we can. This will be a Kaui Ako wide focus 
so we will be able to gain from the collective 
knowledge and expertise.  
 

.  
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face to face and also on Zoom 
sometimes.  
-We also had a group of 
students attend a Mathletics 
event. 3 of the target students 
were involved in these 
initiatives.  
-Assessments have been 
completed for the mid year. 
These will feed into mid term 
reports.  
-Data to look over from mid 
year assessment 
-Further analysis of needs for 
the target children has 
happened.  
-As a school we invested into 
the Mrs Priestley Structured 
Maths Programme. This was 
used throughout the school as 
in 2025 we would be required to 
work in some structured maths 
programme. This was used in 
the classes of our target 
students along with other whole 
class approaches.  
-End of year data has been 
prepared to look over. 

 
 

Planning for next year:  

- The main focus for 2025 is to incorporate PRIME into the school maths programme across the school. We will be establishing routines and 
expectations around what PRIME looks like in Ardgowan School. What are the expectations around book work for both children and 
teachers, how do we place our children.  

- We will be contacting PRIME consultants to work with the staff on the incorporation of PRIME and also to look at the Math Pro online 
programme they offer.   

- First step is to order the books and resources.  
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Report on Ardgowan School Annual Learning Target in Maths; November 2024 

 

Akonga Information Curriculum Level OTJ 
 

Student Yr Sex Ethnicity Nov 
2023 

June 
204 

Nov 
2024 

No movement of 
Sub Strand 

Move 
Forward 1 
Strand 

Move 
Forward 2 
Strands 

Move forward 
3 + Strands 

Narrative 

Jack 
Hastings 

7 M NZE 3B 3B 3P 
     

Ben Isbister 6 M NZE 3P 4B 4B 
     

Quinn 
Balcombe 

7 M NZE 3P 3A 3A 
     

Hayley 
Serong 

6 F NZE 2A 2A 
     

Left school end of 
term 2 

Kyno 
Greaney 

5 M NZE 2P 2A 3P 
    

Speech support, 
reclassified, ADHD 

Javantay 
Fawkes 

5 M NZE 2A 2A 3B 
    

Speech support 

Parker 
Kennedy 

5 M NZE 1A 2A 3B 
     

Meela 
Neehoff 

6 F NZE 2P 2A 2A 
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Bella 

McKenzie 

5 F NZE 2B 2P 2A 
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Analysis reporting 

Statement of Variance Reporting- Writing  

School Name:  Ardgowan School School Number:  3704 

 

Strategic Aim: 

 

 

Our Tikanga/practice is innovative, engaging, up to date and grounded in our values. 

Target:  

 

 

For our target students to make sufficient (2 sublevels) or accelerated (3 sublevels) progress over the year in writing. 

Baseline Data:  

 

 

 

In the end of year data analysis, it showed us that 65% of children were reaching or exceeding the expected level in writing. The percentages of boys and girls who 
have exceeded or are at the expected level in writing is similar with 67% of girls and 62% of boys in this category. The same year we had 82% of our learners reach 
or exceed the expected level in reading. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the 
variance  
Why did it happen? 

Evaluation  
Where to next? 

 
-Discussions with teachers and 
management around which 
students will be our target 
students for the year. We 
looked at the long-term tracking 
of the students to see which 
students were of concern over 
the 3 years the tracking has 
been happening. We also took 
into consideration the learning 
needs of the students and if 
they are on our SENCO 
register. We have chosen 7 
students to be our target 
students for this target, this is 
made up of 4 girls and 3 boys.  

-As a staff we looked at the new 
literacy curriculum under the 
Understand, Know, Do 
structure. The senior 
management team purchased 
some literacy planning 
templates to scaffold planning 
using the new curriculum. 
Teachers will have a go at 
doing this for term 2. The new 
curriculum needs to be being 
used by 2025.  

-PLD hours for digital literacy 
have been applied for. Although 
the MOE are cutting PLD hours 
I am hopeful that we will get 
some. We will focus on using 

 
-4 of our 7 children achieved the goal 
of making 2 or more sub levels 
progress within one year.  

-Concern that 2 of the children did 
not make any progress over the year. 
Of those 2 children, one has had 
extensive absences over the year 
and is now off of our roll.  
 
-2 of the children who achieved the 
goal are now working at their 
expected curriculum level. At the end 
of last year they were not meeting 
expected curriculum level.  
 

 
-The intervention of our 
literacy specialist 
working with our target 
students has shown 
benefit with regards to 
our results. The students 
that got teacher time 
twice with regards to 
their learning intentions 
were seen to do well.  

-Our data shows that 
attendance can have an 
impact on the 
achievement of a 
student. Of the 2 
students that did not 
reach our target, 1 
student has had 
extensive absences for 
reasons out of the 
student’s hands. When 
they are at school, they 
are keen to learn. This 
was a large contributing 
factor that led to the 
student not reaching the 
target.  

 

 

-Look at other factors as to why the student who did 
not make progress didn’t. Are there any underlying 
things going on for this child? DO we need to get 

extra support from our learning support 

coordinator?  

-Continue to monitor these target students. Use the 
longitudinal data to see hoe these children are 
tracking over the coming years.  

-Incorporation of the new English Curriculum into our 
programmes in 2025. With expectation changes it is 
hard to predict what else will be required to work 
through as a staff. In our junior school we will continue 
to implement the BSLA. If there are any opportunities’ 
to participate in PLD with the BSLA we will endeavour 
to get on board.  
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digital tech to engage akonga in 
our writing programmes.  

-Literacy specialist Anna Fraser 
has been notified of the target 
students. She will go into the 
target students' classrooms and 
work with them on their learning 
intentions they are working on 
within the classroom. This will 
give the students a double hit 
on their learning intentions. 

-We continue to protect our 
core morning learning time from 
any outside disruptions. Trips, 
coaching sessions, visitors etc 
have been put off or scheduled 
in the afternoons or during 
lunchtimes to ensure routines 
are protected.  

-Assessments have been 
completed for the mid year. 
These will feed into mid term 
reports. The new PACT tool has 
been utilised for the 
assessments. We have found 
this to give a wider scope of 
next steps for teachers to work 
on.   

-Expectations of writing across 
the curriculum to fit with the 
PACT tool.  

-Data to look over from mid 
year assessments 

-Anna Fraser has continued to 
work with the target students. 
The focus of the sessions has 
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been on specific needs that 
have been derived from the 
PACT assessments and the 
exemplars that can be 
accessed through the PACT 
tool online. .   

-End of year data has been 
prepared to look over 

 

Planning for next year:  

 
  

 

Report on Ardgowan School Annual Learning Target in Writing; November 2024 

 

Akonga Information Curriculum Level OTJ 
 

Student Yr Sex Ethnicity Nov 
23 

June 
24 

Nov 
24 

No movement of 
Sub Strand 

Move 
Forward 1 
Strand 

Move 
Forward 2 
Strands 

Move forward 
3 + Strands 

Narrative 

Shaykeyta 
Ross 

8 F NZE 3P 3A 4B 
    

Pastoral  

Jake 
Hastings 

7 M NZE 2A 3B 3P 
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Ilyla Ross 6 F NZE 3B 3B 3B 
    

Pastoral 

Alexiah 
Hand 

6 F NZE 2A 2A 3P 
    

Pastoral 

Quinnn 
Balcombe 

7 M NZE 2A 2A 2A 
     

Meela 
Neehoff 

6 F NZE 2P 2P 2A 
    

Has made accelerated 
progress in math and 
reading.  

Parker 
Kennedy 

5 M NZE 2B 2P 2A 
     

 



 

 
Ardgowan School End Year Data 

Analysis 2024 
 

 
Reading End of Year Data 2024: 

 

 

 

 



 
 

What do we See? 

Are there any patterns, trends, highs, lows? 

●​ 85% of our children have exceeded or are at their expected curriculum level for this time of the 
year. This is up from 74% from mid-year.  

●​ The percentage of boys (88%) and girls (85%)  working at or above their expected levels are 
very similar.  

●​ We have a very high percentage of our learners exceeding the expected curriculum level in 
reading; 49%. 

●​ We continue to see the gap widen between those achieving and those that are not. This is not 
seen in this graphic.  

●​ Our Maori learners are doing well in reading 

Why? 

What are the factors? Why did this happen? 

●​ We do have a large number of younger students who are in their first year of school who are 
‘at’ their expected level at this stage of their school life. This may inflate our results across all 
areas. 

●​ Of the students who did not meet the expected curriculum level 13 of them have extra 
programmes and interventions in place already.  

What Next? 

What is our action plan?  

●​ Incorporate the new curriculum into planning and our overall literacy teaching ensuring the 
science of learning and other elements are included in planning. This could require a change to 
planning formats. 

●​ Share expertise within staff to sustain the BSLA teaching that is happening within the school.  
●​ We have signed up to be part of a trial for BSLA training in the senior school. This will happen 

at the beginning of 2025 in the senior room. It is a 10 week trial through the University of 
Canterbury, as the junior BSLA was also.  

●​ The teaching team in the junior school will have all been trained in BSLA next year. With 2 of 
the junior teachers experienced in this now and one who has started her journey this year. It is 
exciting to know there will be consistency over our junior school with the approach.  

 

 



 
Writing End Year Data 2024: 

 
 

 
 

 
 

 



 
 

What do we See? 

Are there any patterns, trends, highs, lows? 

●​ 71% of our children have exceeded or are at their expected curriculum level for this time of the 
year. This is up from 58% from mid-year.  

●​ The percentage of boys (56%) and girls (76%)  working at or above their expected levels show 
that there is an inequity in the achievement between genders.  

●​ Of our senior boys (year 5-8) we have a high percentage who are not achieving to the expected 
levels for their age.  

●​ We do not see any inequity between Maori and non Maori 

Why? 

What are the factors? Why did this happen? 

●​  The data is showing us that our junior kids are achieving well. Part of this could be the BSLA 
approach.  

●​ Engaging our senior boys in writing is difficult. Some of our boys are not engaged in their 
learning of the writing process.  

●​ Utilising our TA to support the tier 2 students has had a positive impact in that middle area of 
the school. 

What Next? 

What is our action plan?  

●​ Look to continue the support of the tier 2 programme that our TA is running in that middle area 
of the school.  

●​ Incorporate the new curriculum into planning and our overall literacy teaching ensuring the 
science of learning and other elements are included in planning. This could require a change to 
planning formats. 

●​ Continue the use of Wordchain for those senior children who need support with writing.  
●​ Continue to have a group of senior writers as part of the St Kevins extension group. 
●​ We have signed up to be part of a trial for BSLA training in the senior school. This will happen 

at the beginning of 2025 in the senior room. It is a 10 week trial through the University of 
Canterbury, as the junior BSLA was also.  

●​ The teaching team in the junior school will have all been trained in BSLA next year. With 2 of 
the junior teachers experienced in this now and one who has started her journey this year. It is 
exciting to know there will be consistency over our junior school with the approach.   

 
 
 
 
 
 
 
 
 
 
 
 

 



 
Mathematics End Year Term Data 2024: 

 
 
 

 
 
 
 

 
 
 
 
 

 



 

What do we See? 

Are there any patterns, trends, highs, lows? 

●​ 73% of our children have exceeded or are at their expected curriculum level for this time of the 
year. This is up from 63% from mid-year.  

●​ The percentage of boys (82%) and girls (65%)  working at or above their expected levels show 
that there is an inequity in the achievement between genders.  

●​ We do not see any inequity between Maori and non Maori 

Why? 

What are the factors? Why did this happen? 

●​ The use of a structured maths approach in our junior school has given structure to the teachers 
and a scope and sequence to follow.  

●​ The St Kevins outreach programme has had a positive effect on the children involved in the 
senior room. This has been seen in their content knowledge but more importantly in their 
attitude towards maths and their learning in maths. 

●​ A group of senior students attended a maths quiz which was run by WGHS. This again was 
something that had a positive impact on the attitude of some of the students who attended.  

What Next? 

What is our action plan?  

●​ Incorporate the new curriculum into planning and our overall maths teaching ensuring the 
science of learning and other elements are included in planning. This could require a change to 
planning formats. 

●​ Get to know the content and expectations of the new curriculum. There is a lot in it and the 
expectations are more advanced than the previous one.  

●​ Incorporation of PRIME Maths into the school programme. We will not rush this.  
●​ With the new curriculum coming in we will be looking at our long term plan and updating this to 

fit with the new curriculum. 
●​ As part of professional learning in 2025 there will be a focus on the maths area. This is to 

ensure the new curriculum is incorporated effectively and the new resources are used the best 
we can. This will be a Kaui Ako wide focus so we will be able to gain from the collective 
knowledge and expertise.  

 
 

Thoughts: 

●​ I have concerns about the new curriculum and reporting to parents.  We have not got any 
direction from the MOE around how we are to report in 2025. We have gone away from 
curriculum levels and the new expectations are framed around each year level. Are we 
expected to report on curriculum levels next year? If we are then this may require some 
explanation to our whanau as the expectations are higher. Some secondary maths teachers 
looked at the expectations of year 7&8 and commented that they were teaching the content in 
year 9&10. This is all well and good, but how it is communicated to whanau will be important.  

●​ I hope a settled year in 2025 will be positive for our akonga/learners. With opening a new 
classroom mid year and a shuffle of teachers on reflection it was a little disruptive this year.  

 

 



 

 

Below are some of the actions that the Board completed over the 2024 year with 
regards to one of the major objectives of the board; giving effect to Te Tiriti o 
Waitangi: 

Actions Towards giving effect to Te Tiriti o Waitangi:  

● To support our advancement with our ERO Evaluation, the floating unit for the remainder of the year has a focus on 
developing a strong culturally sensitive environment which is supported by an authentic local curriculum (Strategic 
Goal 2). Sarah Hattingh is working through an action plan that will support the school in developing and working 
through our ERO Evaluation Plan. 

● I shared the Maori curriculum development that Dana and Sarah S have started to put together with a representative 
form the local runanga. Justin Tipa who is Kaiwhakahaere at Moeraki said the document looks great and he passed it 
on to Nola Tipa who is the education expert at Moeraki. She gave further feedback about how she likes the 
progressions and content. This document will continue to be developed. 

● We are holding another Mihi Whakatau to welcome new whanau to the school community for Term 2. At the writing of 
this we had 5 adults and 2 children RSVP to the invite. 

● As a staff we attended the Kahui Ako Teacher Only Day at Weston School. The day included speakers from the local 
runanga Moeraki and Waihao. The speakers told local purakau/stories of the areas that are of significance to them 
and our area. 

● I attended the second Te Tiriti workshop that was run by Jess Tuhega from the New Zealand trustees association. 
Reflections from the sessions for me were around how can we as a school ensure you, our BOT members are 
exposed and can experience more about Te Ao Maori - the Maori world. 

● Our Kapa Haka group participated at the Matariki Hui Ako. Sarah S and Sonya did a great job in preparing the 
children and they sounded fantastic. 

● Sarah H has gathered student voice from Maori students about their thoughts on being Maori and how we cater for 
them. The one thing that came out was that they did not identify school as a place they heard Te Reo. This is 
something we would like to change. 

● Sarah has continued work on the Ardgowan School Tikanga document. She has taken a lot from her inclusion into the 
MAC Kaiako group. Next year we are looking at having a hui where both Tumuaki and Kaiako will come together to 
meet. 

● A blessing of the new structure will occur at our prizegiving. David Higgins has agreed to come along and bless the 
building to ensure it is ready for the community to use. 

● The Principal is part of the Te Kahui o te tai Araiteuru- MAC cluster.  
● The principal's well-being payment for 2024 was used for the principal to travel to Waitangi for the National MAC 

Conference to hear the stories of the local Iwi.  
● We have chosen to adopt the Better Start Literacy Approach as a structured literacy approach across our school. We 

will actively look into any further PLD opportunities with BSLA and the UNiversity of Canterbury.  Part of the decision 
to adopt this approach is the fact that it is a culturally  responsive approach to structured literacy. It has Te Reo 
incorporated throughout the programme and also culturally appropriate. In initial research findings it showed that 
Maori and Pasifika students showed greater growth in baseline school entry assessment when comparing them to 
other students.  






